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Module 1: Eligibility Determination
Part 1
Question 1
IQ-Achievement Discrepancy refers to the substantial difference between an individual’s measured general intelligence level and his score in one or many areas of academic achievement. There are significant concerns attributed to the IQ-achievement discrepancy modes in assessing an individual’s eligibility for special education programs and services for a student with a specific learning disability (SLD). First, early identification and intervention of children suspected to have an SLD are hard using the discrepancy model. According to Speece, young children, who experience academic problems in the elementary level do not portray an IQ-achievement discrepancy to meet the eligibility of an SLD (Speece, 2002). Second, the use of the discrepancy model neglects students who have long-term academic problems. For instance, slow-learner students who have below-average intellectual ability do not receive special education services. Finally, there is no empirical scientific proof to demonstrate the reliability and validity of the discrepancy approach for identifying an SLD (Restori et al., 2009). Fourth, in the U.S the standards to assess the difference between an individual’s IQ and academic difficulties vary, which springs out the question on how a student can have an SLD in one state and another he does not have an SLD. Therefore, there are significant problems that question the suitability of the IQ-achievement discrepancy model in assessing an individual’s eligibility to an SLD.
Question 2
An alternative of the IQ-Achievement discrepancy approach is the Response-to-Intervention (RTI) model. Unlike the discrepancy approach, which is marred with major criticism on its reliability and validity of identifying an SLD, the RTI is a multi-tier model that identifies support students with SLDs at an early stage (Summers, 2011). It is noteworthy that unlike the discrepancy model, the RTI is not limited to students with learning disabilities; it also includes students who ae struggling in the classroom. There is a myriad of RTI interventions that help the students to excel in the classroom, such as experimental learning, game-based learning, and problem-based learning(Vaughn & Bos, 2015). The type of RTI intervention to be applied to a student is based on a thorough evaluation of students in the classroom.
Question 3
The overarching idea of an RTI is to focus on teaching and learning process as well as accountability in general education. The Response-to-Intervention model responds to the IQ-achievement discrepancy through three main ways: first, the model applies scientific and research-based interventions in general education (Proctor &Prevatt, 2003). Second, The RTI model assesses a student’s response to scientific interventions. Third, the data gleaned is used to inform the instruction of a student. Through the application of scientifically proven interventions, the RTI addresses the inconsistencies apparent in the IQ-achievement discrepancy model, where a student can be considered to have an SLD in one state but in another state he is ineligible. Also, the RTI ensures early assessment of a child, unlike the discrepancy model where a student can be considered eligible for a special learning program past the elementary grade. Therefore, the RTI addresses all the limitations apparent in the IQ-achievement discrepancy practice, which makes it an effective model to assess the eligibility of a student to a special learning program.
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